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Teaching and Learning Strategy – Phase 3
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The following document outlines all the key strategies that are to be used at Chipping Hill Primary School within the designated phase. Reference to detailed documentation will be made at the end of each summarised section.
· Safeguarding
· Protocol 
· Record keeping
· Pedagogical approaches to promote outstanding progress
· Memory and recall
· Core intervention strategy
· Curriculum
· Overview and Phase vision
· Reading
· Writing
· Maths
· Wider curriculum
· Planning
· Format
· Systems and expectation
· Environmental factors
· Environment
· Pupil Learning
· Other Adults
· Assessment 
· Marking and feedback
· Summative assessment procedures
· Behaviour management
· Ethos (vision and values)
· Positive strategies (School rights)
· Chain of consequences
· Key information relevant to Phase

Please refer to the Assistant Head for the Phase for any further information.




Safeguarding
Chipping Hill Primary School is committed to safeguarding and promoting the welfare of children and requires all staff, volunteers and visitors to share this commitment. Please adhere to the school Safeguarding, Child protection and code of conduct policies.

What do I do if I am worried about a child? 
If you become concerned about the following you must inform the Designated Safeguarding Lead as soon as possible:
· Something a child might say 
· Marks or bruising on a child 
· Changes in a child's behaviour or demeanour 

Child abuse happens to all children regardless of gender, culture, religion, social background and those with or without a disability. 

What do I do if a child discloses they are being harmed?
 
· React calmly 
· Listen carefully to the child, particularly what is said spontaneously 
· Do not promise confidentiality. Explain to the child that you may need to pass on the information if you are worried about their safety. 
· You may clarify your concern using “tell, explain, describe or outline” but as soon as you concern is confirmed ask no further questions as further enquiries may be compromised. Only trained investigators should question a child. 
· Reassure the child that they have done the right thing 
· Record carefully what the child says in their words including how and when the account was given. Date, time and sign the record. Pass this on to the Designated Member of Staff for Safeguarding immediately. 

Staff Conduct 
If you are concerned about the conduct of a member of staff following an observation or disclosure the following actions must take place: 

· Immediately inform the Head Teacher 
· In their absence, immediately inform the Deputy Head Teacher. 

Keeping Yourself Safe 
· Be professional. Be careful how you interact with or speak to a child, the child may interpret it differently. 
· Avoid physical contact with children unless you are preventing them from immediately harming themselves or others. 
· Avoid being on your own with a child, always ensure that a door is open and that you are visible to others. 
· It’s best not to do anything for a child that he or she can do for him or herself. 
· Always tell someone if a child touches you or speaks to you inappropriately. Log down the incident, time and date it and pass it on to the Head Teacher. 
· If you have concerns about the conduct of staff, it is your responsibility to inform the Head Teacher.

MyConcern

All staff have access to the online safeguarding portal – MyConcern. This is a place where any and all safeguarding concerns are reported and sent directly to the DSL and Deputy DSLs.
Pedagogical approaches
At Chipping Hill Primary School, we believe in creating a culture of achievement where children achieve success beyond their hopes and dreams. Pupils will leave Chipping Hill equipped with skills and strategies to aid learning. Children will reactivate their memory and build on what they already know each lesson. Research-based strategies relating to meta-cognition and self-regulation are deployed to ensure pupils are engaged in their learning and are responsible for evaluating their work and responding to high-quality, specific feedback. All staff model the highest expectations and teaching is cascaded down to ensure everyone access the learning. To ensure no learner is left behind, strategies such as pre-teach, post-teach and conferencing are used so all pupils have time to achieve.

An outstanding lesson is one in which all, or nearly all, of the features of a good lesson are present, plus some of the following:

Pre-teach model: Those pupils who are working towards age related expectations are to be provided with a pre-teach session the day before delivery of new subject matter. This will be delivered by support staff in a small group and no sooner than the afternoon prior to main teaching. This strategy should only apply to those children who demonstrate the aptitude to utilise this support and achieve age related (close to it) the next day.

Fix it time: Prior to the next session of learning pupils should be given fix-it time where they review their prior learning, read comments and improve as appropriate. This is also a chance to reflect in preparation for the next step. Fix-it time should occur just before next stage in learning or as early morning work on entry to class.

Core strategy: Learning to be pitched at the most able with further strategies for pupils cascading down to their level. Teachers to send pupils showing understanding away to complete learning, focus on pupils remaining with additional example. Once complete those secure can then be sent off to complete their independent learning. Those left are focus group and can be supported by Teacher/LSA. Once set off on learning the teacher is to return to those most confident and extend their learning further.

A. All pupils are challenged and make good progress, especially those at the ends of the ability range and those who lack confidence; some make exceptional progress; a lot of ground is covered in the lesson but stragglers are not left by the wayside.
B. Enthusiasm and enjoyment pervade the classroom.
C. The teaching is exciting and interesting (for example, through use of stimulating resources or other adults in the lesson); it may be inspired, although it doesn't have to be.
D. All the pupils are involved in the lesson and all contribute in some form.
E. Teaching methods are very well matched to the content and to the learners - some may be original or innovative; for example, content closely linked to pupils' experiences or to interesting practical situations.
F. The teacher checks progress throughout the lesson; assessment is regular and helpful through a range of strategies including targeted questioning.
G. Pupils evaluate their own and others' progress accurately and constructively.
H. All pupils know how to improve as a result of regular and constructive feedback; where appropriate this is linked to national criteria or examination requirements.
J. The teacher develops pupils' basic and other cross-curricular skills, for example, literacy, numeracy, independent learning and PSHE.
K. Pupils have easy access to, and make use of, additional resources which they use independently to support or enhance their learning.
L. Pupils go out of their way to help each other; they provide mutual support with talk partners used to enhance discussion and learning rather than as a matter of course.
M. The classroom is a lively and interesting place; it includes good displays of pupils' work (representing all abilities), things which give a subject specific flavour to the room, and annotated examples of levelled work used to support learning. 
N. Effective use of other adults 
O. Clear modelling of strategies
P. Pace of lesson effective – plenty of opportunity for independent learning
Q. Plenary recaps learning, demonstrates skills learnt, assesses progress or clarifies next steps
Outstanding lessons don't need to be perfect, and even with a comprehensive list like this, it can be difficult to gauge where the line is between good and outstanding. A key marker is whether there is a real relationship between pupils and the teacher that produces a tangible air of enthusiasm and enjoyment.
Post-teach: Pupils requiring post teach are pupils who have not mastered the skill within lesson time. This may change daily depending on what is being taught. Pupils who may benefit from this will be PCC (pupils causing concern) as this are often children who ‘nearly’ master a skill but have not yet had enough practise to perform it independently.  This can also be likened to one of the core support staff methodologies used at Chipping Hill - Plenary Tutor Session.[image: ]










Curriculum
Curriculum Vision
At Chipping Hill Primary School we offer all our pupils a broad, knowledge rich curriculum covering all subjects and which is built on a clear progression of skills from EYFS through to Year 6.  Memory strategies are widely used to embed the core knowledge and allow pupils to make meaningful links in their learning.  We successfully incorporate wider curriculum focus days to allow for depth of coverage and to promote meaningful application of key knowledge and skills.  Pupils have the opportunity to experience a wide range of practical tasks and a range of stimuli to engage and inspire them and to make learning memorable within meaningful contexts.
The curriculum is organised into Schemes of Learning for individual subjects which set out the key learning for each topic within the year groups.  From this, teachers will plan their long term overview and medium term curriculum map relevant to their year group (see ‘Planning’ section below).  Each year group curriculum map will be reviewed at the end of each term. Evaluation of the impact on learning will take place for each area with amendments made and improvements to the curriculum highlighted. Any changes to the Schemes of Learning must be made in consultation with the relevant subject leader.  It is important the school curriculum reflects the new National Curriculum 2014. From the medium term plan, teachers will create an overview of what the children will be learning. A copy must be placed on the website. 

Reading

‘Everyone is a reader at Chipping Hill and children will leave in Year 6 fluent readers who are able to access the curriculum and beyond.’

Chipping Hill Primary School aims to provide a clear, consistent, whole school approach to reading with Guided Reading being at its heart. Competence in reading is the key to independent learning and is given the highest priority at Chipping Hill Primary School, enabling the children to become enthusiastic, independent and reflective readers. Success in reading has a direct effect upon progress in all other areas of the Curriculum and is crucial in developing children’s self-confidence and motivation.

[bookmark: _heading=h.30j0zll]In Phase 3 reading is delivered in line with the Chipping Hill Reading Strategy and through a combination of whole class reading (set year group texts) and comprehension strategies centred around one specific reading skill.  Reading is assessed on the assessment tracker.  Pupils working below the expected standard or who are not reading fluently, will need additional reading support.  Pupils self-select an individual reading book from the class selection which provides a blend of banded books and free readers.  Pupils are expected to maintain a reading record of books read with a short comment.  Reading records are checked half termly through individual reading conferences.
Writing

‘Everyone is a writer at Chipping Hill and all children will have the opportunity to become the writer they need to be.’

Chipping Hill Primary School aims to provide a clear, consistent, whole school approach to writing. The ability to write coherently and in a range of styles has a direct effect upon progress in all other areas of the Curriculum and is crucial in developing children’s self-confidence and motivation. Chipping Hill will ensure links with reading are explicit with the use of specific texts to engage children and inspire them to be creative, fluent writers.

In Phase 3 writing is delivered in line with the Chipping Hill Writing Strategy and follows the clear sequence of writing set out in the document.  High quality texts and aspirational models are to be used to engage and inspire and opportunities for relevant, cross-curricular writing should be promoted where relevant.  Pupils should continue to develop their skills in evaluating, editing and redrafting their writing and purple editing pens are used to edit spellings, punctuation and grammar.  Purple pens are also used for pupil self-marking and redrafting of errors.

Maths

‘Mathematics is not about algorithms, computations, numbers or equations: It is about understanding the nature and beauty of patterns, connections and relationships.’

In Phase 3, mathematics is delivered in line with the Chipping Hill Primary School Mathematics Strategy and is planned following the White Rose Maths Hub blocks of learning.  Concrete manipulatives and mathematical equipment should always be available in classes to support learning, although there is greater emphasis on pictorial representations and jottings to support the abstract ideas.  Work is recorded in individual squared maths books and a jotter is also available for investigative work.  A minimum of 4 maths lessons are taught in a week and separate Maths Meetings are held to revisit prior learning and embed core learning.  In Year 4, there is a specific focus on the learning of multiplication tables in preparation for the statutory Multiplication Check in Summer Term.  In Year 6, specific timetabling and interventions may take place to prepare for Statutory Assessments. 

‘Dive in Deeper Days’ – Immersing Pupils into the Wider Curriculum 
· Dive in Deeper Days (wider curriculum days) will ensure children have the opportunity to explore a subject area in more detail
· Lessons will begin with a big question to engage pupils and facilitate discussion and have a clear rationale behind the teaching
· Each lesson will focus on a subject specific skill that can be applied to later lessons or to other curriculum areas 
· Where possible, practical learning will be utilised where children can have hands on, first hand experiences 
· Teachers and support staff will make observations and record comments made by children 
· Children will delve deeper into their learning and have the opportunity to demonstrate greater depth by responding to posed ‘Limitless Learning’ questions 
· These days could include ‘theme’ style days where the pupils are immersed into an area of learning; for example, but not limited to: 
· History off the Page
· Science – conducting experiments over time, investigating their own hypothesis domes etc.
· Geography – fieldwork in the local area 
· DT weeks – where children are able to problem solve their designs 
· Art 
· Trips and Visitors
· Publishing work
· There is a saved planning format with posed questions to support the planning 
[image: ]



Planning
Chipping Hill Primary School follows a specific long term plan format as follows:[image: ]

Chipping Hill Primary School follows a specific medium term plan format as follows:[image: ]

Teachers will take the medium term planning and add more detail on a weekly basis completing the following planning format for English (including Guided Reading and Spelling), Maths (including Maths Meetings and foundation topics (including Dive in Deeper experiences):[image: ]
[image: ]
Planning formats are saved on Google Drive (https://docs.google.com/document/d/1muJuloWfAtTz1XPDuOlf7SDzUMT9WvZY/edit). 
A master copy of a weekly timetable is also saved on Google Drive. 
Weekly planning should ensure that every child is challenged, expecting them to access learning within the ‘stretch’ zone.
Environmental Factors
Physical Environment Non-Negotiables at Chipping Hill

The classroom environment is the setting in which student learning takes place. It concerns the classroom’s physical environment, the social system, the atmosphere, and norms and values. Studies conducted in different regions of the world have shown that classroom climate is one of the most important predictors of student achievement. 

· 4Bs displayed and reinforced – Brain, Buddy, Bits n Bobs, Boss
· BADPEA
· Reading area with specific author/genre and examples of texts. Input or written information from pupils needed within display – clear promotion of reading based on target texts/authors
· Writing display with clear emphasis on exemplar writing 
· Exemplars of learning displayed with explanations to why the work is of a high standard
· L.O. and Steps 2 Success displayed, shared and explained. Written clearly and succinctly
· Effective and professional learning environment
· Working wall for English & Maths being utilised – ensure positioned at front for access and interactive use. High quality modelling of writing.
· Displays to be interactive with questions posed: focus should be on support within the class and celebration outside
· Access to appropriate resources
· Pupil leadership team, including Pupil Parliament, House Captians, Prefects, Behaviour Guru, Digital Leader and Lead Learner_ must be displayed within the classroom. 
· Deployment of staff and their effective use of time (working with children)

Phase 3 Working Wall Headings for English and Maths
Years 4, 5 and 6:
English:
· ‘Grammar and Punctuation’ (Relevant grammar and punctuation linked to text type/genre)
· ‘Features of Text Type’ (List of features required for text type/genre)
· ‘The Writing Process’ (Models of the writing process eg. Plans and writing exemplars)
· ‘Vocabulary’ (Wordscapes and word mats linked to the text type/genre)
· ‘Word of the Week’ (Displayed Mrs Wordsmith word)
Spelling:
· Current spelling pattern
· Key rules when using the pattern
· Word bank/examples of words that use the pattern
Reading:
· Reading skills with the focus skill highlighted through the poster or L.O
· Steps to success
· Models where relevant, including pupil exemplars 
Maths:
· ‘Consolidation Corner’ (resources to support prior learning that is relevant to lesson)
· ‘Vocabulary’ (mathematical language linked to the topic)
· ‘Steps to Success’ (clear methodical steps children should follow to ensure a successful outcome), ‘Model’ (teacher, printed or pupil models of desired outcome)
· ‘Limitless Learning’ (challenges to support greater depth thinking and outcomes) 
Phase 3 Working Wall Headings for other Curriculum Areas
· Display the big question
· Relevant supporting information linked to the topic area to support learning in lessons
· High quality pupil exemplars, including homework where relevant 
· Quotes/pupil responses to the big question or the subject area in question
· Photographs of learning when practical
Support Staff (HLTAs and LSAs)
· Carpet targeting – use of mini-whiteboards to micro-model during the input
· Scribe support – making notes for working wall or recording key information for pupils
· Use questioning to scaffold or develop greater depth thinking
· Lead pupils to discover the answer, not feed it to them 
· Work at a volume that supports low classroom noise to ensure focus and minimal distraction for all 
· Move around pupils – support with marking and verbal feedback to secure age related expectations or challenge to greater depth (school feedback and marking policy must be followed at all times) 

[bookmark: _heading=h.1fob9te]Assessment 
Assessment Vision
At Chipping Hill, we believe that all forms of assessment provide information which must be utilised to improve teaching and learning.
We believe that the best form of assessment results from ongoing dialogue and interactions with children. Constant review, reflection and feedback through daily exchange provide the soundest judgments of pupil progress and are what should inform planning and teaching. Through high level interlinkage we will provide the pupils with instant next steps to improve their work further.
When data is gathered, it is used as a means to support those children who are causing concern and those to be challenged to Greater Depth, providing detailed analysis of areas for development and areas of strength.
Through regular interaction with parents including formal reports termly, including written and verbal we clarify each child’s progress and outcomes so that the teachers, children and parents are all working together to raise standards for all of our children.

Marking and feedback
All staff should adhere to the school’s feedback and marking policy where key aspects are:

1. Live marking
2. Peer marking
3. Self-reflection
4. Verbal feedback
5. Green dot
6. Post teach steps
7. Pupil conferencing
8. Fix it focus
9. Pink or blue box

Summative assessment procedures (Y1 – Y6)
· At the end of each piece of work each pupil will rate their learning against the Learning Objective by underlining the L.O. statement in the appropriate colour (Tickled Pink/Green for Growth/Greater Depth Blue).
· The teacher will then rate the learning in that lesson by highlighting the letters L.O. in the appropriate colour (Tickled Pink/Green for Growth/Greater Depth Blue). Teachers will then highlight the relevant KPI on the school assessment system for each child. Date of activity is also to be included.
· Pupils and teachers will also assess themselves against their targets and record outcomes on the target sheets.
· A comment guiding the pupil to their next step in improving their written work must be made and also acknowledged by the pupils.
· Children should be given time at the start of a lesson, to read and consider the written feedback the teacher has provided – fix it time. Support for children with reading difficulties may be required.
· Teachers will record termly assessments in all subjects in School Assessment Data Tracker. 



Termly Assessments
· Each half term and independent piece of writing will be assessed using the Chipping Hill writing trackers 
· In Autumn 2, Spring 2 and Summer 2, all pupils will complete assessments in maths (arithmetic and reasoning & problem solving) and reading
· Assessment procedures whereby additional time and fix it time is allowed will be followed as per the school policy 
· These assessments will support teacher assessment for Autumn, Spring and Summer 
· In Year 6, teachers and support staff will help pupils prepare for SATs. Here additional assessments will be used to familiarise pupils and create a gap analysis of concepts that should be re-covered 

Behaviour Management
At Chipping Hill, we strive for our children to enjoy their learning in a safe and fulfilling environment whether in the classroom or the playground. A consistent approach when dealing with children with behavioural concerns most often leads to more productive and positive behaviours. The processes and strategies recorded in ‘The management of Behaviour and Discipline’ document should be utilised to promote a positive, fair learning experience.

Some children may not wish to engage but instruction should not be stymied. Do not stop to address inappropriate behavioural responses. Head down? Rocking on their chair? No problem just continue instruction, tap on the shoulder then move away. Support staff will then warn children to focus on risk loss of break/lunch then continue micro modelling. Leave them, the majority must take precedence. Remember WTF

Win   The    Followers
One child not choosing can be picked off later; don’t allow them to derail those waiting in the middle ground. You are the conductor. Over-elaborate craning your neck or standing up on your toes to observe learning and focus. Use your arms, hands and fingers to call children to attention. A conductor will often pick out a musician to call in at the right time - do the same to acknowledge those doing as you asked. They need to be reminded too. Body language is far more powerful than words and also allows you to maintain instruction.

Good Relationships Matter
Supportive relationships are a key motivation for learners. Research suggests that teachers knowing and understanding their children well can have a positive impact on classroom behaviour.

In settings where multiple adults frequently work with individual pupils, effective communication between those key adults is important. Information needs to be sought and willingly shared by pupils and parents. Understanding pupils better can be more effective than relying on a default response.

Positive Reinforcement Strategies
· Language around behaviour will be positive with ‘thank you’ being used to change behaviours quickly
· Proximity praise – praise those modelling the correct behaviours 
· Use of class points system such as ‘warm fuzzies’ where children are individually rewarded for positive behaviour but work collaboratively to achieve a class reward 
· Weekly classroom celebrations will take place to specifically reward pupils modelling correct behaviour
· This can be demonstrated through a note home, a phone call, or celebration sticker to share their success with home
· Teachers can display the names of the award recipients in the classroom
Chain of Consequences
· Class Teacher/support staff - Sanction chosen by adult relative to the behaviour 
↓
· Senior Leadership Team (SLT) – Sanction with member of SLT and parental contact
↓
· Headteacher – Sanction with Headteacher and parents to attend school meeting

[bookmark: _heading=h.gjdgxs]Key information relevant to Phase
· Pupils to write the date and LO at the start of each piece of written work.
· Numerical date
· Short, concise L.O (3 words)
· Staff will model writing the date and learning objective and pupils will write alongside so there is a clear model of handwriting expectations.
· Homework is set and reviewed weekly and focuses on the key skills covered in English and maths. 
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The diagram below highlights a limited example of the time various children will need to fully grasp and
mastery an objective:

Pre-Teach Session

Key: Teach | Rapid grasper

It is also vital to understand that the significant majority of children will grasp and mastery an objective within
a session at various times. The arrows depict when different children are likely to fully understand and engage
with an objective, able to utilise it within a mastery methodolo





image3.png
Subject

Main Teaching and Activity Rationale
Skills/KPTs to cover -

Encapsulate learning by.

Activity & Differentiation

Steps to Success

Dive in Deeper Experience

LO-TIcan
Skill/KPT:

The Big Ques

Starter
Main Input:

Plenary:

‘Support:
Activity
Limitless Learning:

Photos and work evidence

Can 7





image4.png
Chipping Hill Primary School Year _ Curriculum Overview 2020 - 2021

AUTUMN T AUTUMN T SPRING T sPRING IT SUMMER T SUMMER I
7 weeks 7 weeks weeks 5 weeks 7 weeks 6 weeks

Topic Overview

English

6PS Focus

Maths

Science.

Computing

PSHE

Humanities
(History/
Geography)

Art/DT

RE

PE

Music

MFL - Spanish





